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ABSTRACT

The sense of loss is a universal human condition which does not exclude anyone regardless of
demographics and societal roles. Despite numerous investigations with the sense of loss,
there remains a gap in higher education institutions (HEIs) locally. Hence, this study
attempted to explore the sense of loss among a purposive sampled tertiary students
encompassing their academic, personal, and social life utilizing a phenomenological
approach. Through interviews vis-a-vis the use of a validated semi-structured questionnaire
with open-ended questions, the experiences of the participants were gathered, transcribed,
thematically analyzed, and interpreted. Results of the study revealed the experiences which
constitute the sense of loss are death, brokenness, rejection, and separation; the impact of
loss in the participants’ academic life is brought about by lack of focus and interest, however
a positive pursuit to education became apparent; given the negative disposition that is
evident, there was a positive disposition among the participants despite the impact of loss in
their personal life; in terms of the impact of loss to the participants’ social life, the
occurrence of isolation and alienation surfaced, however, self-direction and support system
emerged in the captured essences from the participants’ experiences; and, a simulacrum of
the sense of loss among college students was developed. It is recommended that a supportive
school mechanism be established through institutional services and programs juxtaposed
with the sensitivity to issues of loss be manifested during curricular engagement. Further
investigations should consider variances in research approaches to improve the
understanding surrounding the phenomenon of loss.
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1. Introduction

College life represents a significant developmental period factored by various experiences — positive and
negative — which have profound effects, i.e., personal and professional. College students are constantly juggling
tasks vis-a-vis the challenges that surface along the journey. During this transition, college students gain
independence from their families, adapt to college life, grapple with academic demands, forge new social
networks, and ultimately establish their identity (McAdams & Zapata-Gietl, 2015; Vosylis et al., 2018).

Along this journey, college students, at times, deal with a sense of loss (Aquilino, 2016) which encompas
emotional pain and suffering that affect education, social interactions, and personal lives upon which they have
to cope (Gomez, 2019). It was reported that 71.9% of college students in the US experienced a loss (Journal of
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American College Health, 2020) with the probability of depression, anxiety, and stress (Cleofas, 2020)
consequentially affecting them personally and socially. Locally, there remains a significant gap in the literature
regarding the sense of loss as experienced by students in higher education institutions (HEISs) in Roxas City.
Hence, this study qualitatively explores the phenomenon of the sense of loss among the tertiary students in HEIs
in Roxas City. In specifics, the questions for exploration are the following: What experiences constitute a sense
of loss among tertiary students in HEIs in Roxas City? What are the impacts of the sense of loss to students’
academic life, personal life, and social life? And, what emerging perspectives can be drawn based on the data
gathered from the study?

The experience of loss is a universal aspect of the human condition. College students are not exempt from its
profound impact. The following theories are used to anchor around the concept of loss as frameworks for
understanding emotive complexities, cognitive processes, and behavioural changes. In Kiibler-Ross grief theory
(1969), grief is seen in different stages: denial — characterized by a sense of numbness or disbelief; anger — an
emotional response following a loss; bargaining — a struggle for the inability to change the situation; depression
— described by hopelessness; and, acceptance — the process of learning to live again despite the pain. Anchoring
this theory to this study can provide insights into how college students navigate through the various stages of
grief when faced with significant loss towards a deeper understanding of the emotional and psychological
processes they entail. Moreover, the grief dual process model (Schut & Stroebe, 1999) is another anchor to this
present study. This theoretical structure describes how the grief process works and adapts to loss. The model
implies that people alternate between two different coping mechanisms: restoration and loss oriented. Loss-
oriented focuses on the emotional processing of the loss itself while restoration-oriented emphasizes on the
realistic and useful changes people must make in their life as a result of the loss. It incorporates activities such
as attending to daily responsibilities, making practical decisions, and engaging in activities that help rebuild a
sense of normalcy and identity. As such, this model shed light on the constructs being investigated.

This research explores the sense of loss of college students encompassing their personal lives, social
relationships, and academic pursuits. By comprehending the diverse types of loss and its impact, HEIs can
develop effective interventions through support services. Furthermore, this research serves to raise awareness of
the issue, sheds light on loss, and encourages students to seek the necessary support. It is crucial to create a
supportive environment where students no longer feel isolated, but instead, empowered to thrive despite the
loss.

As illustrated in Figure 1, the sense of loss was viewed and examined within a triangular paradigm showing the
interconnectedness and impact of loss on various aspects of the students’ life, i.e., academic life, personal life,
and social life. The researchers assumed that the sense of loss can impact on students’ academic performance,
personal well-being, and social interactions. The paradigm illustrated the interdependence of these three
domains and the impact of loss on each of them. It highlighted the interconnectedness that addresses the
academic, personal, and social aspects of an individual's life when they are experiencing a sense of loss. Effects
within his triangle, influencing their academic performance, personal well-being, and social interactions.
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Sense of Loss

Emerging Perspective

Personal Life

Figure 1. The schematic paradigm of the study.
2. Literature Review

Sense of Loss. This construct refers to the subjective experience that something important has been taken away.
This might be to a range of circumstances, such as, demise, broken relationships, academic loss, financial loss or
health loss (Miller & Servaty-Seib, 2016). The experiences of loss of college students in the US has been the
subject of qualitative study which identified prevalent experiences of loss such as death of family members, loss
of job, end of relationship, and loss of property due to calamities (Williams & Scott, 2021) which influenced the
academic, emotional, and social aspects. In the Philippines, Tan and Andriessen (2021) explored on the
experience of grief and personal growth in students. Data showed more on the negative effect of loss than its
possible benefits that bereaved students may encounter. Thus, peer and professional support as well as student-
specific supportive services play complementary and crucial roles for students who have experienced
bereavement. Among the most common reasons behind loss as experienced by students is the passing of a loved
one (friend, relative or animal) which is heightened by separation, the lack of time or the absence of face-to-face
interactions (Kaple & Newman, 2022) which is extremely painful (American Psychiatric Association [APA],
2013). 30%-40% of college students said they had lost a loved one in the past two years (Cousins et al., 2017,
Cox et al., 2015). In addition to losing family members, 27% lost a close friend in the preceding two years (Cox
et al., 2015). Grief, in consequence, is a common reaction to death and loss that can affect the mental, physical,
emotional and spiritual health. It is typical of a student to experience the array of emotions following a
significant life change such as losing a friend or break up (Kaple & Newman 2022). As such, loss does not
exclude anyone regardless of the demographics and societal roles of persons.

Academic Life. A student general motivation and academic performance may suffer following a major loss or
traumatic event which is natural (Kaple & Newman, 2022). Throughout the Academic Year 2020-2021, there
were substantial impacts in courses, teachers and college students at different levels. A higher rate of
psychological distress, such as sadness and anxiety were linked to the increased academic challenges (Kecojevic
et al., 2020). Loss has a detrimental effect on students’ academic achievement, psychological well-being, and
physical health, as demonstrated by the numerous studies conducted on bereavement and grieving grounded in
disbelief, yearning or anger (Maciejweski et al., 2013). Grief can have a detrimental effect on college students’
academic involvement due to diminished cognitive functioning, motivation and self-confidence, and
achievement (Cousin et al., 2017; Cupit et al., 2016; De lamber & Williams, 2014; Servaty-Seib & Hamilton
2014). Personal loss or trauma can lead to decreased concentration and focus resulting in poor academic
performance and can cause a decline in motivation. This disruption results in low class attendance, unable to
meet deadlines as well as inconsistency to focus on schedules (Williams & Ricks, 2020). Grief and loss can lead
to decreased concentration and difficulty focusing on academic tasks which affect academic performance (Crow
& Simmons, 2020). Filipino college students who have experienced bereavement may be more vulnerable to
academic challenges and drop-out rates, based on anecdotal evidence and guilt feelings (Fernandez & Milano,
2015). Nevertheless, there is a dearth of empirical study on this subject. Universities must assess whether or not
this cohort is at risk for academic challenges before they may launch initiatives aimed at supporting the
academic achievement of bereaved college students. Colleges and universities should step in to support grieving
students by providing empirical evidence for the perceptions that they are at danger of performing worse
academically (Wang, 2019).
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Personal Life. Prasad (2017) referred to personal life in terms of the “physical mental fitness as well as special
interest” (p. 67) of an individual. Loss as experienced by college students may lead to the difficulties of identity
formation, ability orientation, and valuing oneself. People may find it very difficult to move past their grief
which could jeopardized their chances of developing the maturity required to live lives full of closeness,
autonomy, and direction (Balk, 2013). College students may not be developmentally ready to handle loss. The
development of students’ identity maybe hampered by bereavement (Balk 2011; Cupit et al., 2016). The loss of
a parent, for instance, may cause students to feel guilty as they work toward independence and self-sufficiency
(Servanty-Seib & Taub, 2013). Balk (2013) also noted how a loss could lower a bereaved person’s self-
confidence and exacerbate emotions of helplessness, fear, and anxiety. A wide range of emotions, including
agony, numbness, loneliness, guilt, anxiety, and range may be experienced by bereaved students (Love, 2014).
Similarly, a relationship breakup can lead to emotional distress, making it difficult for students to concentrate on
their studies and interfere with the students’ overall well-being. Students may become less productive
academically due to increased stress and decreased energy levels (Brown & Collins, 2020). Further, students
may withdraw from social activities due to emotional distress and feelings of loneliness.

Sacial life. The social life of persons “include the actions that occur within the public or neighbourhood
domain” (Minor, 2018, para 2). In this manner, losing a relationship can be quite painful. Students can be
affected by bereavement because of how entwined their lives with others. Frequently, these connections and the
loss process that follows, are given importance in highly specific and individual ways (Kaple & Newman,
2022). The death of a close relative often triggers sadness, as well as in some cases, depression. These emotional
states can lead to feelings of sadness, hopelessness, and a lack of motivation. Students may experience anxiety
about the future, including concerns about their own mortality or the well-being of other loved ones. Grieving
students may withdraw from social activities, which can exacerbate their feelings of loneliness and sadness
(Crow & Simmons, 2020). In the study of Lorenzo (2021), death is an inevitable part of life for everyone. 40%
of college students have lost a friend or relative before turning eighteen. Emotions like sadness, rage, and
longing for the departed individual are typical grieving reactions. Insomnia, lack of enthusiasm, and bodily and
emotional discomfort are among symptoms of grief in college students.

According to Paul and Brier (2013), more research has revealed that college students encounter non-fatal losses
(losing their identity, friendship, status, and control). Non-death losses are frequently accompanied with
disenfranchised sadness because they are occasionally neglected by society or viewed as less meaningful than
death losses. However, it is essential for educational institutions to provide services such as counselling, mental
health resources, and academic accommodations to help students navigate these challenges. Encouraging open
dialogue and reducing the stigma can also contribute to better emotional and social well-being for college
students facing such difficulties (Williams & Ricks, 2020). The end and loss of a relationship can result in the
loss of a significant source of emotional support and companionship. College students may need time to rebuild
their social life and establish new connections, which can be challenging after a breakup (Brown & Collins,
2020).

3. Method

Phenomenological research design was employed in this study to explore the views of college students who
have experienced loss as it is constituted in their awareness. In qualitative studies, participants' meanings related
to the phenomena are explored and understood through emerging questions and procedures, data collection in
their environment, data analysis through themes, and interpretations (Creswell, 2014).

The research participants were the 9 purposively selected tertiary students who have experienced a sense of loss.
This number is within Creswell’s (2018) range of 3-10 for phenomenological studies. To ensure homogeneity,
the selection was based on the following inclusion criteria: tertiary students who personally experienced loss;
tertiary students from the 3 HEIs in Roxas City; tertiary students enrolled in the Academic Year 2023-2024;
tertiary students who have been informed and understood the nature of and role in the study; and, tertiary
students who are willing to share their lived experiences. The study used an in-depth interview with semi-
structured open-ended questions utilizing the ORID method of questioning (Grayson, 2016) to get broad
insights from the participants. Since the researcher employed a qualitative approach, the emphasis is on the
trustworthiness and credibility of the process and findings. It is important to note that, more focus was given to
its validity as it was trying to assess the accuracy of the results described by the researcher and the participants
(Creswell & Poth, 2013). To minimize any bias and offer a thorough and trustworthy understanding of the
phenomena, member checking was included to validate the interpretation and themes that have emerged from
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the data analysis. It was suggested that returning participant-provided data can aid in verifying its accuracy and
comprehensiveness (Lincoln & Guba, 1985).

Data gathering involves a systematic gathering of data from collecting, recording and documenting of results.
The quality and dependability of the data depend on the efficiency of the data collection procedure. In this
study, data gathering procedure was divided into different phases (Vasquez, 2016). Thus, during the initial
phase, permission from school authorities was sought and the preparation for the interview took place.
Application phase referred to the planned actions that were carried out during the conduct of the interview
which include the giving of incentives to participants. Lastly, the final phase was on the preparation of data
transcripts for analysis and interpretation. Data collected went through a systematic procedure to understand the
essences as shared by the participants. The step-by-step guides in phenomenological study were observed
(Creswell & Poth 2013): (1) during data collection, the researcher captured the description of the participants’
experiences (2) transcription of the gathered data ensued; (3) in bracketing and coding, the researcher’s prior
knowledge was kept apart from data collected (Creswell, 2003) and coded them for organizing and labelling to
establish theme and relationships among them (Medelyan, 2023); and, (4) doing member checking and
reporting, the researcher ensured the accuracy of the data to be presented by asking the participants whether the
data was conveyed correctly.

The researcher adhered to ethical standards of research to ensure the well-being and the rights of the
participants, as well as safeguarding the collected data for the purpose of research. The participants were asked
to sign a consent form to participate in the study. They were fully made aware of the purpose of the study to be
conducted, the scope of their participation, the risk involved, and their right to withdraw anytime without
repercussions. Strict adherence to Data Privacy Act of 2012 was ascertained which protected confidentiality and
privacy by not disclosing any data that would divulge personal information. Fair and equal treatment have been
shown to the participants to avoid discrimination or bias in data collection and analysis. Finally, data transcripts
were secured after the conduct of research.

4. Results and Discussion

Realities of the sense of loss

A detailed overview of the significant themes derived from the participants’ sense of loss are shown in Table 1.
These themes offer valuable insights into various aspects drawn from the participants’ lived experiences further
enriching the understanding on this complex phenomenon. Hence, 4 major themes emerged — death, brokenness,
rejection, and separation — which provide a multi-faceted view of loss in the context of the participants’ lives.
As experiences that were taken from the participants, the themes offered diverse realities of the sense of loss
(not ordered nor in shifting phases) as experienced by the participants, in contrast to Kibler-Ross' (1969) grief
theory expressed in varying stages.

Table 1. Realities of the sense of loss among the participants.

Theme Sub-theme Codes Frequency
Death Death of a love one Loss of life; Miscarriage P1, P2, P3, P5,
P8, P9
Brokenness Broken family Vices; Dysfunctions; P4, P6, P7
Irresponsibility; Unfair
treatment
Broken relationship  Separations; Stereotype; P1, P2
Breakdown
Rejection Being blamed Blame; Held responsible P1, P2, P4, P8
Being rejected Rejection; Neglected P1, P2
Separation Longing for presence  Extended family presence; P2, P3, P4, P5,
Immediate family presence P6, P7, P8
Longing for bonding  Friendship bonding P2, P3

Legend: P - Participant

Death. Losing a loved one is an experience that deeply affects individuals and triggers emotions such as grief
and sadness. This theme shows the profound experience of individuals manifesting a simple yet painful reality
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of human life. This is contextualized in the statements of the participants translated into its emic sense.
Participants experienced the passing away of their loved ones: grandfather (P1; P8); uncle (P3, P9); and, mother
(P5). Death underscores the reality of passing away and even miscarriages (P2). Obviously, death of a loved one
or a prospective family member is a significant loss. Understandingly, one can imagine the feeling of grief and
loss experienced by the person. Typically, a student experienced a surge of emotions, especially grief, that can
affect the person — mental, physical, emotional and spiritual (Kaple & Newman 2022; Tan & Andriessen, 2021).

Brokenness. Having experienced brokenness in the family or a relationship brings about pain and suffering —
overtly or covertly — which is emotively expressed in the statements: “I am a product of a broken family” (P7)
and “My parents separated because my father had vices” (P4). Factors contributing to family dysfunction, such
as vices, irresponsibility, and unfair treatment are revealed by the participants as causes expressive of being
broken. This is manifested in the statements: “We are being neglected and we are immediately involved in the
mistakes of our parents because our father is irresponsible” (P4) and “The unfair treatment is shown by my step
Dad” (P6). Similarly, highlighting the painful reality of broken relationship which in consequence leads to
emotional turmoil and breakdowns as expressed in abandonment (P1), break up (P2), and tears (P1).

Rejection. Rejection, as a theme, emerged as a result of blaming and being held accountable. This is evident in
the statements: “My father blamed me when my grandfather passed away” (P1); “I blamed my mother for not
informing me immediately that grandpa had passed away” (P8); and “I am being blamed by him (the partner)
for having a miscarriage with my child” (P2). The experience of being rejected can make a deep impact on the
person’s life which ensued neglect. It examines how rejection can make individuals feel unwanted and
overlooked, significantly affecting their self-esteem. These emotional consequences highlighted the profound
personal toll of rejection and neglect: “I am not allowed to go to my grandfather’s wake because my uncles will
kill me” (P2) and “My boyfriend abandoned me despite my situation” (P2). Rejections may result to hurt
feelings, loneliness, embarrassment or anger and disappointment, among others. Rejections can also result to
reduction of performance on some intellectual forms (Haual, n.d).

Separation. The universal human experience of separation often triggers sadness, longing, and sense of loss.
Whether it is separation from a loved one, a cherished locale or a familiar lifestyle, these experiences can
significantly impact one’s emotions and perspectives. Introspectively, this is evident in the statements: “I was
saddened by mom's departure abroad, I'm not used to her not being with us” (P6); “I feel the loss of my loved
one in life” (P5); “I am yearning for the presence of my grandfather” (P8); and, “I feel the longing for a
complete family” (P4). This underscores the deep longing for the presence of a cherished individual. It
highlights the significance of being with others. The bonds of friendship are indeed unique and irreplaceable,
offering individuals companionship and belongingness. However, this can be strained by separation as
manifested in the statements: “I miss those memories we have” (P2) and “There are times I really miss my
friends” (P3).

The essences of loss, as shared by the participants, express not only introspective realizations connotative of
challenges and losses. The experience of grief can also have an effect on the social aspects of individuals side-
by-side to their physical and emotional suffering (Cox et al., 2015; Neimeyer et al., 2008). Each testimony
clearly illustrates the participants struggle with the sense of loss brought about by death, brokenness, rejection,
and separation. These experiences, though difficult to navigate, are integral part of their college journey and
their overall life journey. These themes are not isolated incidents, but rather universal aspects of the human
experience.

Impact of loss in academic life

The themes that emerged highlighting the influence of loss on the students’ academic journey are shown in
Table 2. The data showcases an interplay of negative and positive effects and outcomes. While some
participants expressed a decline in focus and interest in their academic pursuits, others revealed the emergence
of newfound motivation and a heightened sense of responsibility towards their studies.
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Table 2. Impact of loss in academic life among the participants.

Theme Sub-theme Codes Frequency

Lack of focus Lack of Concentrations; P2, P4, P8, P9
concentration forthe  Fqcus: Performance
academic life '

Lack of interest Lack of being No interest; P1, P2, P3, P5,
attentive to studies Unenthusiastic; P8

Unconcerned

Motivation Obligation oneself Drive; Desire; P1, P2, P3, P4,

towards studies Moving forward P6, P7

Legend: P — Participant

Lack of focus. The ability to focus is an essential cognitive skill that significantly influences academic
achievement, professional success, and personal well-being. Unfortunately, many individuals find themselves
grappling with a persistent lack of focus, a challenge that can impede productivity, hinder learning, and evoke
feelings of frustration and inadequacy. This is eloquently expressed in the following experiences: “I am really
struggling with my grades because of the thoughts | have about the problems happening in my life" (P4);
“When my grandfather passed away, I neglected my academics” (P8); and, “My level of concentration in class
and my level of procrastination are both getting worse now” (P9).

Lack of interest. Having an interest in one’s life is undeniably crucial. However, individuals find themselves
grappling with a persistent lack of interest. The absence of interest can leave individuals disconnected,
unfulfilled, and uncertain about their purpose. Added to this, sense of loss is also a factor to be considered. This
sentiment is poignantly echoed in the following statements: “I lost interest in everything” (P2) and “I am
skipping classes with my classmate” (P3). This affects the academic life, such as, lack of attentiveness,
disinterest, and apathy towards any engagement in educational activities.

Motivation. Motivation encompasses the drive to excel in one’s studies towards educational achievement.
Among the statements made by the participants proves: “I have such strong determination to show them what I
can do... because I just think about my mother's hard work™ (P6); “I need to focus on my academics because
nothing will happen to me if I continue sulking” (P3); and, “I need to face the reality about my academics” (P1).
These highlight the desire and drive needed to move forward, fostering positivity despite the experience of loss.
This theme vividly demonstrated the critical role of motivation in propelling individuals towards academic
success.

The impact of loss in the participants’ academic lives — lack of focus and lack of interest — can have detrimental
effects on their educational journey, such as, decreased cognitive functioning, motivation, and self-confidence.
This may manifest as difficulties in completing academic tasks, attending to schedules, and study habits
(Bonanno & Kaltman, 2001; de Lamber & Williams, 2006). Undoubtedly, these negative factors pose obstacles
and impede the achievement of academic success. However, it is crucial to recognize that amidst these
challenges, there is still potential for positive transformation.

Impact of loss on personal life

Table 3 provides the significant themes derived from the participants' essences of loss. These themes offer
valuable insights into the various aspects and implications of the negative as well as the positive dispositions
connotative of various perspectives in the life of the participants.

Table 3. Impact of loss on personal life among the participants.

Theme Sub-theme Codes Frequency

Negative Negative Imaging; Interactive stimuli; P1, P2, P5, P6,

disposition outlook toward Reciprocated responses P7, P8, P9
oneself

Positive disposition  Positive tendencies  Attitude; Positivity; New P1, P2, P6, P7

toward oneself perspective

Legend: P — Participant
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Negative disposition. This theme expresses the participants' pessimistic tendency to harbour critical thoughts
and the challenges they face: “Do I deserve this treatment?” (P2); “I have experienced anxiety and depression”
(P2); and, “I have developed panic attack” (P2). The concept of negative disposition aligns with the findings of
Balk (2013) on the negative effects of loss to self-confidence and exacerbate helplessness, fear and anxiety.
According to Bonanno and Kaltman (2014), individuals struggle to make sense of the loss in the initial months
following a loss. The development of adverse tendencies within the individual lead to negative behavioural
patterns manifested in the form of distorted imaging, interactive stimuli, and reciprocated responses as
demonstrated in the statements: “What is my self-worth?” (P1); “What is my worth to my family?” (P8); and,
“What is my dignity in our relationship?” (P1).

Positive disposition. This theme emerged from the positive outlook of the participants which expresses
determination: “My perspective in life have changed” (P1) and “I need to stand for my own” (P5). These
statements underscore the development of beneficial tendencies with oneself, leading to improve attitude,
positivity, and fresh perspective for the future. The positive disposition coincided with the restoration-oriented
coping, part of the grief dual process model by Stoebe and Schut (1999), which allows individuals to adapt and
adjust from the experienced loss and begin a new leaf engaging in constructive pursuits. Additionally, positive
disposition is clearly demonstrated in the following statement: “I made everything an inspiration to strive for
myself” (P1); “I try to become independent” (P7); and, “I was renewed to survive” (P1).

Impact of loss in social life

Table 4 shows the significant themes that emerged from participants' experience of loss that affects them
socially. These themes offer valuable insights into the negative consequences of isolation and alienation, while
also shedding light on various aspects and implications of their encounters. Additionally, the data highlights the
positive influence of support systems in promoting self-direction and developing a renewed perspective on life.

Table 4. Impact of loss in social life among the participants.

Theme Sub-theme Codes Frequency
Isolation Separating oneself Separations; Lack of P1, P2, P3, P7,
due to internal factor  ontact: Aloneness P8, P9
Alienation Detaching oneself Distancing; Detaching; P1, P2, P3, P7,
due to external Estrangement P8, P9
factors
Self-direction Decision to Focus; Moving P2, P3, P4 P6,
move forward forward P7, P8
Support system Emotional support Family support; Friend P2, P3, P4, P5,
given by others support P6, P8

Legend: P — Participant

Isolation. This theme expresses social disconnection which have a significant impact on the participants’ well-
being as seen in the statement: “I do not feel like socializing” (P2); “I isolated myself after the break-up” (P3);
and, “T do not feel like showing myself even if we live close to each other” (P8). Servaty-Seib & Taub (2013)
expressed that students frequently experience feelings of loneliness and self-isolation which can worsen in the
wake of bereavement. Isolation underscores the act of self-separation due to internal factors, resulting in
negative behaviors such as detachment, minimal contact, and solitude.

Alienation. This theme points out the deep sense of estrangement experienced by the participants brought about
by the experience of loss. They often observed a noticeable gap between themselves and the people around them
which poses challenges in seeking support and interacting socially: “I cut off all my time with them” (P3); “I get
irritated by simple questions” (P1); and, “I just want to burst out and express what I feel” (P2). A student's
capacity to operate cognitively, emotionally, physically, professionally, and socially can all be hampered by the
experience of loss and may experience a wide range of emotions, including agony, numbness, loneliness, guilt,
worry, and wrath (Balk, 2008; Balk, 2011; Love 2007). The theme underscores the act of self-disconnection
driven by external factors, leading to negative behaviors such as detachment, distancing, and estrangement. This
is further manifested in the statements: “My friends told me that I am a kill-joy” (P9); “A friend told me that
you are isolating yourself and distancing yourself from us" (P8); and, “How many times I was approached by
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them [friends] but I really seclude myself” (P3).

Self-direction. Self-direction empowers participants to approach social situations with positive mindset to
navigate the complexities of social interactions, overcome challenges, and cultivate meaningful relationships.
This, in turn, contributes to a more fulfilling and positive social life as they said: “Because I believe that if you
are goal-oriented, you will not settle for less because excellence is what is the trend” (P7) and “I am very
positive because my determination comes from my mother who wishes my success” (P6). Participants who have
experienced loss may find it challenging to define who they are as they start to question their own worth and
skills. However, realizations about the future would nudge the individual to reality. Self-direction is a positive
response that leads to the realization of purposeful behaviour towards the future (Balk, 2013). This concept is
further demonstrated in the following statements: “I move forward” (P2); “I have to pursue my studies” (P3);
and, “It is because of them [friends], because they are honor students that I also pushed myself” (P3).

Support system. The support provided by family and friends is an invaluable source of strength, comfort, and
encouragement. Having loved ones who offer unwavering support has the potential to greatly impact one's
capacity to navigate through life's ups and downs as stated by the participants: “No matter how different I am,
my mother is always there to help me” (P3); “Because of the help of my classmates, I will not fail” (P3); and, “I
was helped by my buddies to be okay” (P2). Tan and Andriessen (2021) found out the peer and professional
support systems are vital mechanisms to tackle the negative effects of loss. The emotional assistance provided
by others results is seen to have a crucial role in fostering positivity as exemplified in the following statements:
“I need to have a support system like brotherhood in a fraternity” (P5) and “They gave me strength; it is like I
found my family” (P5).

Emerging perspectives

The emerging perspectives qualitatively obtained from the in-depth interviews are illustrated in Figure 1 —
simulacrum of the sense of loss — the realities of life that exemplifies a sense of loss, the impact of experiences
on participants personal, academic, and personal life, and the resulting positive and negative consequences
brought about by the experience.

Redlities of Loss The Person Affects
Death ) Lack of
, interest
Pl Motivation
Foask Lack of
Brokenness /.\ Focus
> Postive | Negative
Rejection Disposition Disposition
. Self- .
Separation Direction Isolation
=/ . .
Support Alienation
System

Figure 1. The simulacrum of the sense of loss among college students.

Death of the human person illustrates the harsh realities of loss. The hardest thing in life is losing a loved one
which triggers reaction accompanied by strong unpleasant feeling (APA, 2013). Additionally, the participants
added the constructs of brokenness, rejection, and separation as realities of loss which impact the college
students’ way of thinking, feeling, and doing.

In Figure 1, the head, symbolizing cognition, is affected by a lack of interest and focus, particularly within the
academic sphere. This metaphor powerfully illustrates the mental toll that loss can impose on an individual's
ability to concentrate on learning. Students may witness a decline in academic productivity due to elevated
stress levels and diminished energy (Brown & Collins, 2020). The aftermath of a notable detriment or tragedy
can be especially challenging, leading to a decrease in both academic and personal motivation. It is crucial to
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acknowledge that these reactions are natural and understandable responses to such life-altering events (Kaple &
Newman, 2022). This understanding can guide the development of empathetic and effective support systems to
help students navigate through the experience of loss. As depicted in the simulacrum, the heart symbolizes
personal emotions that lead to positive and negative dispositions. The affects on negative disposition are
manifested by individuals which include questioning their self-worth and pondering their value. It is striking
how a loss can amplify feelings of helplessness, worry, fear, and anxiety, thereby impacting one's sense of self-
worth in an unpredictable world (Bonanno & Katman, 2014). As a result of these emotional challenges, students
may socially withdraw, leading to feelings of loneliness. In an attempt to manage their emotional suffering,
some students may resort to harmful coping techniques, including self-abuse or self-harm (Williams & Ricks,
2013). These coping strategies not only reflect the severity of the emotional pain but also highlight the critical
need for effective support and intervention strategies to aid these individuals. Juxtaposed to this, the feeling of
positive disposition is also manifested. The participants have cultivated a newfound optimism, embracing a
fresh perspective on life. This newfound outlook empowers students with the courage to live for themselves,
relying on their own inner strength rather than depending on others. One notable positive development is the
cultivation of self-direction, which enables individuals to enhance their autonomy and support their ongoing
growth and transformation over time (Fishman, 2014). The arms and feet symbolize the psychomotor aspect
which reflects the social dimension. This imagery highlights the isolation and alienation that can arise from the
loss, making it challenging for individuals to confront the harsh reality of their grief. Losing a meaningful
relationship can be incredibly painful, leaving students to navigate the process of rebuilding their lives without
the presence of those they were once deeply connected to. These relationships and the subsequent grieving
process hold significant importance in each person's unique and intimate journey (Kaple & Newman, 2022).

Self-directed approach fosters personal agency like cognitive, emotional, behavioural, relational and goal setting
and resilience, allowing individuals to navigate life's challenges and adapt to changing circumstances. By taking
ownership of their own lives, individuals can forge a path of personal growth and self-empowerment.
Recognizing the impact of these losses and providing support tailored to the individual's needs facilitative of
healing and gradual restoration of social connections. It is crucial to acknowledge the complexity of these
experiences and offer compassionate understanding to those who go through this difficult period of adjustment.
Social support refers to the valuable assistance and encouragement provided by individuals within one's
extended family, circle of friends, and colleagues (Bjgrlykhaug et al., 2021). This type of support plays a crucial
role in the participants' lives to help them cope and thrive. Within the family unit, participants find solace,
understanding, and guidance from their loved ones. The emotional support and sense of belonging provided by
family members. Additionally, friends offer companionship, empathy, and a sense of camaraderie, which can
reduce loneliness and offer a valuable network of support.

Furthermore, participants also find support in terms of encouragement, collaboration, and shared experiences
within their circle. This support system within the academe helps individuals navigate the challenges they face,
providing practical assistance, a sense of belonging, and strength to overcome adversity. The provision of
practical assistance, emotional support, and a sense of community from family and friends plays a vital role in
their ability to not only survive but also thrive in the face of life's challenges.

5. Conclusion and Implications

Based from the findings of the study, it can be concluded that some college students undergo a sense of loss
which affect their personal, academic and social life; the sense of loss can have both negative and positive
feedback; in terms of the students’ academic life, a negative behaviour may result to a lower academic
performance; in terms of the students’ personal life, the experience of loss evokes a range of emotions that can
disrupt their mental health, relationships, and sense of identity; in terms of the students’ social life, the sense of
loss affects the ability to established a positive social relationship.

Thus, the following are recommended: institutional services or programs should be created and established to
alleviate the burden of loss, thus, creating a supportive school culture especially for students; an individualized
support plans, grief counselling, and/or techniques and strategies on coping for students experiencing loss may
be crafted by guidance counsellors; sensitivity to topics related to the experience of loss should be reminded to
teachers in their content delivery and pedagogical expressions of their lessons to avoid negative emotional
triggers among students who have experienced the phenomenon of loss; special programs for guardians of
students may be crafted to offer best practices of communication, coping mechanism, and support system.
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In spite and despite of the challenges (job-related, personal, and financial) of conducting a qualitative research
study, the researchers utilized the phenomenological frameworks following the design’s structural
configurations and requirements. Hence, future researchers should consider varied research approaches and
designs, employing diverse research tools and strategies for analyses, considering other variables that may show
association or cause and effect to obtain a better comprehension of the sense of loss as experienced by students.
These will help provide valuable insights and comprehensive understanding on the constructs being investigated
and explored.

References

American College Health Association (2020). American college health association-National college health
assessment I11: Undergraduate student reference group executive summary spring 2020.
https://www.acha.org/documents/ncha/

Aucejo, E. M., French, J., Araya, M. P. U., & Zafar, B. (2020). The impact of COVID-19 on student
experiences and expectations: Evidence from a survey. Journal of public economics, 191, 104271.

Cleofas J. (2020) Students involvement mental health and quality of life of college student in a selected
university in Manila Philippines.

Cousins, C., Servaty-Seib, H. L., & Lockman, J. (2017). College student adjustment and coping: Bereaved and
non-bereaved students. OMEGA - Journal of Death and Dying, 74(4), pp 386- 409.
http://dx.doi.org/10.1177/0030222815598911

Cox, B., Dean, J. G., & Kowalski, R. M. (2015). Hidden trauma, quiet drama: the prominence and consequences
of complicated grief among college students. Journal of College Student Development, 56(3), pp 280-
285. http://dx.doi.org/10.1353/csd.2015.0030

Cupit, I. N.& Servaty-Seib, H. L. (2016). College and the grieving student: A mixed-method analysis. Death

Studies, 40(8), pp 494-506. http://dx.doi.org/10.1080/07481187.2016.1181687Development, 56(3), pp
280-285. nhttp://dx.doi.org/10.1353/csd.2015.0030

Olmeda-Gomez C., Roma-Mateo C., Ovalle-Perandones M. A. (2019). Overview of trends in global epigenetic
research (2009-2017). Scientometrics. 119, pp 1545-1574. 10.1007/s11192-019-03095-y

Ismail, Y., & Zagloel, T. (2014). Industrial Symbiosis at Supply Chain. International Journal of Business,
Economics and Law. Vol.4 (1). Pp 119-122

Kecojevic, A., Basch, C. H., Sullivan, M., & Davi,N. K. (2020). The impact of the COVID-19 epidemic on
mental health of undergraduate students in New Jersey, cross-sectional study. PloS one,15(9), €0239696.
https://doi.org/10.1371/jour-nal.pone.0239696

Kubler-Ross, R. (1969). On death and dying. Macmillan.

Love, A. W. (2007). Progress in understanding grief, complicated grief, and caring for the bereaved.
Contemporary Nurse: A Journal for the Australian Nursing Profession, 27, pp 73- 83.
http://dx.doi.org/10.5172/conu.2007.27.1.73

Maciejweski, P. K., Zhang, B., Block, S. D., & Prigerson, H. G. (2007). An empirical examination of the stage
theory of grief. Journal of the American Medical Association, 297(20), pp 716-724.
http://dx.doi.org/10.1001/jama.297.20.2200

Stroebe, M., & Schut, H. (1999). The dual process model of coping with bereavement: Rationale and
description. Death Studies, 23(3), 197-224. https://doi.org/10.1080/074811899201046

Vosylis R., Erentaité R., Crocetti E. (2018). Global versus domain-specific identity processes: Which domains
are more relevant for emerging adults? Emerg. Adulthood 6 32—-41. 10.1177/2167696817694698


http://dx.doi.org/10.1177/0030222815598911
http://dx.doi.org/10.1177/0030222815598911
http://dx.doi.org/10.1353/csd.2015.0030
http://dx.doi.org/10.1353/csd.2015.0030
http://dx.doi.org/10.1353/csd.2015.0030
http://dx.doi.org/10.1353/csd.2015.0030
http://dx.doi.org/10.1353/csd.2015.0030
http://dx.doi.org/10.5172/conu.2007.27.1.73
http://dx.doi.org/10.5172/conu.2007.27.1.73
http://dx.doi.org/10.5172/conu.2007.27.1.73
http://dx.doi.org/10.5172/conu.2007.27.1.73
http://dx.doi.org/10.5172/conu.2007.27.1.73
http://dx.doi.org/10.1001/jama.297.20.2200
http://dx.doi.org/10.1001/jama.297.20.2200
http://dx.doi.org/10.1001/jama.297.20.2200
http://dx.doi.org/10.1001/jama.297.20.2200
http://dx.doi.org/10.1001/jama.297.20.2200
https://doi.org/10.1080/074811899201046
https://doi.org/10.1080/074811899201046
https://doi.org/10.1080/074811899201046

